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INTRODUCTION

Worldwide, more than 387 million elementary school girls and boys (6 to 11 years old)
are not reaching minimum proficiency levels in reading (Statistics Institute UNESCO,
2017).
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UNICEF (2020) estimates that 53% of children in low- and middle-income countries
cannot read with confidence at age 10 (p.2). This implies that children who do not
read in the initial grades fall further and further behind, as they advance in their
school years, they have difficulty keeping up with the content taught, or they drop
out of school. This is especially true for girls who are often responsible for most of
the chores at the home. Girls and boys who do not learn to read with confidence
are on a trajectory of limited educational and economic opportunities which can
become a lifelong reality.

To respond to this problem, during the last decade, World Vision has implemented
the Unlock Literacy (UL) project, which complements and supports the efforts of
the Ministries of Education of the countries where it is implemented, to improve the
learning processes in reading and writing of all children, including the most
vulnerable (FOSDEH; OISE; UG, 2021). UL goes beyond the classroom and school to
also strengthen children's literacy skills at home, as well as in other community
settings where reading camps represent one of its most commendable efforts,
increasing children's access to printed materials and educational stimulation
sessions.

The Unlock Literacy Learning Network (ULLN), is a research project funded by the
International Development Research Center and Innovation and Knowledge
Exchange Project (IDRC/KIX), and is part of one of twelve global grants which aim
to strengthen education systems with proven innovations in development contexts. 



The purpose of these grants is to generate knowledge and evidence to support the
adaptation of proven innovations to address fundamental education priorities in the
Global Partnership for Education (GPE) partner countries and to mobilize research
and knowledge to support the scaling up of the proven innovations. 

The research itself seeks to study the literacy work with children carried out by
World Vision through the UL program in three countries belonging to the GPE:
Ghana, Honduras, and Nicaragua. Its main objective is to explore how community
stakeholders (including teachers, directors and officials from the Ministry of
Education, parents, caretakers, community leaders and local organizations) work in
partnership to implement the community-based literacy activities of the UL project
to allow children to participate and benefit from these activities within the different
contexts of Ghana, Honduras, and Nicaragua.

In its research component, the ULLN is led by the Ontario Institute for Studies in
Education of the University of Toronto (OISE-UofT), which has partnered with
FOSDEH (Social Forum on Foreign Debt and Development of Honduras) for
Honduras and Nicaragua and with SEL-UofG (School of Education and Leadership)
for Ghana. Guided by the main research question, how can community stakeholders
and networks in Ghana, Honduras and Nicaragua, each with their own particular
contexts, be enabled and strengthened to develop and use their own adaptive
systems when implementing at scale World Vision's UL program to improve
children’s literacy outcomes, including the most vulnerable?



[1] Community 10 was not part of the first phase of the research study because the implementation of the UL project
began after the data collection period (July-September, 2021).

The study was conducted in two stages, the first in 2021 and the second in 2022,
both phases aimed at collecting data on the process of implementation and
consolidation of the UL model in Honduras. To this end, a series of field
observations, key informant interviews and focus group discussions were
conducted in ten communities  in each of the three countries involved where the UL
model is currently being implemented. In the case of Honduras, this process was
carried out through close collaboration between the research team (FOSDEH) and
the technical team (World Vision Honduras). 

Pursuant to the above, the purpose of this report is to present the research results
generated in Honduras from this process and, in this way, contribute to the broader
discussion on the educational policies that should be promoted to strengthen the
capacity of GPE member nations to address low literacy levels in specific
vulnerable populations. The second section of the report presents the background
of the study, including the socio-educational context of the country, the context of
the communities studied, the work done by World Vision in Honduras, and an
explanation of the UL model and the reading camps, in order to recognize the
scope and nature of the impact that the UL project is able to contribute in the
Honduran context. In the third section, a guided tour is conducted so that the
reader can learn about the experience of a typical reading camp in Honduras.  

Below, we present the results of the ULLN research study, starting with an
overview of each of the ten sampled communities. The fifth section develops the
multiple factors involved in facilitating or limiting the functioning of the reading
camps, extracted from the common elements identified in the 10 case studies.
Section six presents the reflection on the Gender Equality and Social Inclusion
(GESI) dimension, pointing out the role that women and girls play in the UL model,
as well as the impact it has on the most vulnerable groups of children. Following
section seven, the main changes perceived by the participants as a result of the
implementation of the UL model and the reading camps are described. Finally, the
report ends with some conclusions that attempt to take into account the results
and the reflections raised throughout the document. 
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I. BACKGROUND

Conditions in the country

Socio-educational context of the country

Honduras is a Central American country made up of 18 departments (states) where
9.6 million people live, 51.3% of whom are women and 48.7% men. (National
Statistics Institute, 2020). Its educational system is made up of four levels 1) Pre-
primary education: up to age six (0-6 years) and is made up of two cycles: a) 0-3
years and b) 3-6 years, and is compulsory for the second cycle. 2) Elementary
education: a period of nine years (6-15 years of age) and is organized in three
cycles: a) 1st-3rd grades; b) 4th-6th grades; and c) 7th-9th grades. 3) Secondary
education: this lasts from two to three years (16-18 years of age), and is offered in
two modes: a) scientific-humanistic high school (2 years) and b) vocational
technical high school (3 years); 4) Higher education: this is the formal education
acquired once secondary education has been completed (Castillo & Sierra Fonseca,
2020). The Honduran educational system governs its operation under the
guidelines of the Executive Branch through the Ministry of Education (Decree No.
262-2011). Education in Honduras faces several challenges, among which the large
number of children excluded from the school system stands out.
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Educational system

According to Posas (2014), Honduran education has experienced two major reform
processes in the last four decades that have conditioned the direction and
educational context of the country today. One of them was developed starting in
1986, consolidated in the Civil Society Proposal for the Transformation of Education
in Honduras, issued in the year 2000, in which, according to this author, among its
main points were the following: 1) the mandatory nine-level basic education
guaranteed by the State; 2) a process of administrative deconcentration, which
gave rise to the creation of Departmental Directorates of Education; 3) the
preparation of a Basic National Curriculum (CNB); 4) improving the quality of
teaching; 5) measuring student learning for continuous improvement; and 6) the
creation of bilingual and intercultural education programs (Posas, 2014, pp. 74-76).

According to the author, such measures have had a direct impact on improving the
literacy of the Honduran population, whose illiteracy rate "went from 25% in 1990 to
16.6% in 2008" (Posas, 2014. P. 78). With the second reform process, carried out in
2012, in which the Fundamental Law of Education was created, Posas considers
that several of the principles and strategies approved in the first stage are
reaffirmed, such as the compulsory nature of basic education, administrative
decentralization, and improving teaching quality; however, another aim was to
guarantee secondary education among the population and greater pressure for
teachers in the education system to be professionals who have graduated from
higher education.

In a research study carried out by Edwards Jr, et al (2019), three important
dynamics of educational policies in Honduras stand out. The first of these is that
there is no State vision regarding the educational policies implemented in the
country, since there is a perceived discontinuity between the different reform
processes, mainly associated with the government in power. 
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Secondly, these authors point out that educational policies in the
country are not a product of the State's own sovereignty, but are
established from the outside inward, that is, from international
organizations, such as the World Bank, including the guidelines
that the educational system must adopt, and the role of the
government in power is to reinforce said perspectives through
the passing of legal regulations. The above could happen,
according to the authors themselves, because these international
stakeholders "offer financing and technical assistance" to carry
out their proposals (Edwards Jr, et al, 2019, p. 31). The third
dynamic identified in this research study is that there are certain
national stakeholders with a strong influence in decision-making
related to education in the country, among them the business
sector.

In relation to state investment in the education sector, a
progressive deterioration has occurred since 2010, when the
percentage allocated to Education represented 32.29% of the
total budget, which differs from the 2023 budget, which totaled
16.25% (FOSDEH, 2022c). This situation represents a slow but
permanent estrangement of state responsibility with Honduran
education that could be associated with the decentralization
policies of educational reform since the 1990s, but mainly since
the 2012 reforms. Along the same lines, COIPRODEN points out
that, between 2015-2018, 78% of the investment in children and
adolescents was financed with external funds, and not state
funds (COIPRODEN, 2019).

State management of resources and public policies eventually have an impact on the
results produced by the education system. One way of looking at these results is to
identify how the educational needs of children are being met in terms of coverage,
access, and efficiency. In the Honduran education system, the first two cycles of
education (grades 1-6) are the ones that maintain the highest coverage, which begins
to drop drastically from the subsequent educational cycles onwards (FEREMA, 2017).
Despite this, between 2015 and 2020, a gradual reduction in the country's educational
coverage is observed (FOSDEH, 2022a), from which it can be concluded that many of
the challenges and problems that the educational system currently faces already
existed before the pandemic.

1
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During the same five-year period, a progressive decrease in access is also
observed, reflected in the number of schools available in the country; a number
that has been steadily decreasing since 2017

Graph 1. Net and gross national coverage of first and second cycles of
basic education 2015-2020

Graph 2. Number of schools at the basic education level
2015-2020

97.94

Gross coverage

Source: Taken from FOSDEH, 2022

Source: Taken from FOSDEH, 2022

Net coverage

81.4 83.61 83.59 85.44 85.23 84

96.87 95.35 95.39 94.35 92.84
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Despite the lags previously pointed out, it is noted that the education system has
managed to reduce the failure rates since 2018, a pattern that reflects an
improvement in terms of efficiency.

It is also important to note in the graph below, that in terms of the failure rate, boys
are more affected when compared to girls, as one of the findings of the present
research study focuses on the behavior and performance of children in classrooms
and reading camps, which could shed some insight into why this phenomenon
occurs.

Graph 3. Failure rates of first and second cycle of basic education
according to sex 2020-2015

1.59

Rate of boys failing

Source: Taken from FOSDEH, 2022

Rate of girls failing

1
1.54

2.25 2.65

1.7

0.87

2.49

3.64

4.27

2.84
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Covid-19 pandemic

The Covid-19 pandemic is a global health problem that, between 2020 and 2022,
has claimed the lives of millions of human beings. In the case of Honduras, during
this period, 456,988 confirmed cases and 11,037 deaths due to Covid-19 have been
recorded. (John Hopkins, 2022).

Regarding the vaccination process, as of October, only 56% of the Honduran
population had received the full schedule of two doses (Ministry of Health, 2022).
Under a safe return to school campaign, as of February 2022, Honduras had
vaccinated 58,754 children nationwide (UNICEF, 2022). 

This phenomenon has had a strong impact on the Honduran educational system.
For approximately two years, the main measure taken by the Ministry of Education
to control this problem was a lockdown, i.e., the suspension of in-person classes
and the implementation of a virtual education format, but the citizens were not
prepared for this.

Graph 4. Behavior of cases, deaths, and vaccinations in Honduras
2020-2022

Source: Taken from FOSDEH, 2022
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For example, only 16.5% of Honduran households have a computer; and, at 39.4%,
less than half of the population has access to the Internet (Paz-Maldonado, Flores-
Girón, & Sivla-Peña, 2021). Despite this, Honduras was the number 2 country in
Latin America in terms of keeping its schools closed for the longest period of time,
doubling the world average in the application of this measure (Bloomerg , 2022).
Between the months of February and April of the 2022 school year, the educational
system began to progressively reopen classrooms, calling upon all schools in the
country to gradually return to in-person classes. 

This context has meant a serious challenge, not only for the quality
of education received by students, among whom the failure rates
and educational inequalities in general have increased since the
pandemic, but also for the more than 700 thousand children who
could not remain and continue in the school system (FEREMA, 2022;
World Bank, 2022). It is precisely in this context that the Unlock
Literacy (UL) project was first implemented in the country, which
seeks to contribute significantly to counteract the aforementioned
educational challenges.

Figure 5. The impact of Covid-19 on Latin American schools 
Number of weeks in which the schools were completely or partially

closed  

Source: Taken from Bloomberg, 2022



Northwest Program
Area (PANO), 37
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Context of the communities studied

The UL project in Honduras aims to reach approximately 120 communities with their
respective schools, which are spread throughout the three territories, covering the
13 departments of the country where World Vision Honduras (WVH) currently
operates; the UL project is implemented in 5 of these Departments (see Illustration
1). Although the 10 communities selected for this research study are representative
of the different territories and areas in which the UL project is implemented, each
one of them has its own characteristics that condition the way in which the reading
camps are carried out to adapt to their contexts. Among some of the criteria or
characteristics of the communities that were finally selected there was, first of all,
the presence of the UL project in the community; representation of the three
territories where WVH is present (PICOS, PINO, PILE); belonging to one of the
zones through which WVH classifies implementation sites: 1) Rural; 2) Urban; 3)
Urban-fragile.

Figure 1. Regional division of Honduras: work carried out by World
Vision Honduras
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Of the 10 communities analyzed, 4 belong to the PICOS region, 3 to the PINO
region, and 3 to the PILE region. The 4 communities of the PICOS region are
divided 50% between urban-fragile areas and 50% rural areas. Within the PINO
region, this classification is broken down for the rural area with 2 communities, and
1 community belonging to the urban-fragile area; while in the PILE region, the 3
communities included in the sample belong to the rural area. 

All of these communities were significantly affected by hurricanes Eta and Iota in
2020, such that at the time of data collection some repercussions of these natural
disasters were still being experienced, such as the loss of crops, food crises, the
impact on the infrastructure of roads and highways, and the deterioration of
homes. Although conditions had improved somewhat by the second phase of the
research study, the consequences of the natural disasters in many of the territories
where the communities are located had not been addressed by the Honduran
State.

In 2022, the WVH team conducted research on gender conditions and social
inclusion in the communities that are part of this research study. Among the main
results of this research, it stands out that the territories analyzed are characterized
by maintaining cultural conditions related to the allocation of tasks and
responsibilities to boys and girls, men and women, according to traditional gender
stereotypes, positioning girls and women in household chores, and boys and men
with the use of manual labor and field work (World Vision Honduras, 2022). More
detailed information on these findings will be echoed in the testimony of
participants presented throughout this report. 
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The Community Transformation and Sponsorship program focuses on the
sponsorship of boys and girls, a strategy that allows them to be protected against
abuse, neglect, and exploitation, monitor their well-being progress, and carry out a
Boys and Girls Club where learning activities and community celebrations are
carried out. The Education and Resilience program is aimed at strengthening the
resilience of children and community stakeholders in vulnerable locations to the
effects of this socio-environmental phenomenon. Likewise, the Livelihoods program
concentrates its efforts on developing skills, competencies, and financial
opportunities for the children. The Violence Prevention program seeks to contribute
to the strengthening of local networks to reduce violence among boys and girls.
(World Vision Honduras, 2022). 

From the discussions held with the WVH team, it was possible to identify that the
institution is characterized by its long history, working in favor of the communities
studied, where it has carried out these and other development projects during a
period of time which, depending on the community, extends up to 15 years (in one
of the territories, the work carried out by the organization reached 30 years). This
strong presence of WVH in the territories where it is currently operating has earned
the institution significant recognition from both community leaders and government
authorities with whom it has worked and consolidated relationships during this
time. Such a situation is considered an important asset for the implementation and
development of projects such as UL, which is rooted in and supported by the
experience and credibility that WVH has in the different territories in which it is
located.

World Vision’s Work in Honduras

Currently, WVH implements four technical programs that were
identified in most of the communities where the data was
collected: 1) Community Transformation and Sponsorship; 2)
Education and Resilience; 3) Livelihoods; and 4) Violence
Prevention.
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The UL model is an innovative, evidence-based literacy
strengthening initiative of World Vision. It aims to improve
teaching and learning methods in and out of the classroom by
engaging the community network as active partners who
contribute in enhancing children's learning. The model is
designed to guide schools, parents, caregivers, and
communities to make learning fun, creative, and child-centered,
and is a response to the growing evidence of learning gaps that
show a clear need to increase the effectiveness of reading skills
development.

The UL model strategy focuses on four specific areas: 1)
Reading Assessment; 2) Teacher Training; 3) Community Action;
4) Teaching and Learning Materials. The first two components
focus on schools, the third component is aimed at the
community sector, while the last one is a resource to foster
literacy skills in and out of schools.

Unlock Literacy Model

23
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The five basic skills targeted by this model are: 1) alphabet
knowledge; 2) phonological awareness; 3) reading fluency; 4)
vocabulary knowledge; and 5) reading comprehension (Save the
Children; World Vision, 2019). The reading camps are part of the
third component of the UL model, and through a variety of
playful activities, they encourage the consolidation of the five
skills mentioned above.

In order to contribute to the learning of children in Honduras,
and aiming for an efficient management of education at the local
level, World Vision Honduras (WVH) through the Technical
Program for Education and Resilience, promotes a community
action component so that parents, faith leaders, volunteers, and
community-based organizations join efforts for children to
strengthen their literacy skills outside of the classroom, carrying
out activities such as reading camps, reading clubs, Read-A-
Thon, and community libraries, among others. Some questions
about this methodology are answered below.

24



What are the reading camps?
It is an out-of-school activity that promotes fun reading for
children in the first three grades.

Who develops the reading camps? 
Volunteers or caregivers help boost children's reading skills
through play and in an environment rich in reading material. 

What is the purpose of conducting reading camps?
To strengthen children's literacy skills, such as letter
knowledge, phonological awareness, fluency, vocabulary, and
reading comprehension. 

How does a reading camp take place? 
The reading camps, according to the model adapted for the
case of Honduras, are designed to be implemented in 21
sessions; each with a format that follows seven steps: 1)
agenda; 2) free play time; 3) song time; 4) story time; 5)
activity time; 6) make and take, and; 7) diary. Through these
activities, basic reading skills are strengthened. Of the 21
sessions stipulated for reading camps in Honduras, the first
seven focus on stimulating phonological awareness; the next
seven are dedicated to letter knowledge; and the last seven
to vocabulary learning (World Vision Honduras, 2021)
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Overview of the Unlock Literacy model in Honduras

The Unlock Literacy (UL) model has been implemented in the
country since 2021. As part of the prior preparation for the
implementation of the reading camps, the WVH team carries out
capacity building with the different community stakeholders and
teaching staff involved in the development of the sessions. In
addition, a periodic reinforcement process is carried out to
support volunteers in mastering the model and the different
didactic strategies involved. By November 2022, the WVH team
had trained a total of 1,621 volunteers in the communities,
including community leaders, directors, and teachers. In some
cases, such as in communities 1 and 3, up to three training
processes were carried out. In the remaining two communities of
the PICOS territory (2 and 4), two training sessions were carried
out. In the communities of the rest of the territories, such as
PICOS and PILE, between one and two capacity building
processes were carried out. 
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According to the organization, between 2021 and 2022,
reading camps have been opened in 270 communities
in the country, serving a total of 17,808 participants,
51% of whom are boys and 49% girls. On the other
hand, of the total number of children benefited, 8%
have some type of disability (1,494). These reading
camps are run by 3,059 volunteer facilitators, of which
36% belong to the community sector (1,094) and 64%
to the educational sector (1,955).

Data collection process

The data collection process for this research was
conducted in two stages.The first one was carried out
between July and September 2021, where the FOSDEH
research team, in coordination with the WVH technical
team and volunteers, visited nine (9) communities
representative of the three regions of the country
where WVH implements the UL project: Central-East-
South Integrated Program (PICOS) (4), North-West
Integrated Program (PINO) (3), and Lenca Integrated
Program (PILE) (2). In this regard, it is necessary to
mention two important points: on the one hand, as
mentioned in the report of results of the first phase
(FOSDEH, 2022b), some communities that had initially
been selected to be part of the sample, had not begun
to implement reading camps in the data collection
period, so they had to be replaced by other
communities that were implementing reading camps,
and met the same characteristics and selection criteria.
On the other hand, because the tenth community
selected began to implement reading camps after the
collection period, it was not possible to collect data
from this community during the first phase. As a result
of this work, a total of 140 data records were collected:
9 reading camp observations, 38 focus group
discussions (FGD) and 93 key informant interviews (KII)
(see Annex 1).
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The second phase of the research study was carried out between
May and June 2022, collecting information from the ten planned
communities: PICOS (4), PINO (3) and PILE (3). During this stage,
77 data records were collected: 10 reading camp observations
carried out, 26 KIIs and 41 FGDs (see Annex 2). Combining the two
phases of the research study, a total of 217 data records were
collected, on which the description and analysis of the results
presented below are based. 
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II. READING CAMPS IN ACTION

WHAT IS A READING CAMP IN HONDURAS LIKE?

The reading camp session is scheduled to take place after school hours, usually on
a Saturday morning; approximately half an hour before the children begin to arrive
at the school where the session will be held, the team of facilitators (women), made
up of five members, including mothers, teachers, church youth, members of the
neighborhood board (patronato in Spanish) and faith leaders, begin to organize the
materials that will be used during the day (in some communities, there is support
from young men and parents). While some facilitators arrange the chairs in a
semicircle in the place where the reading camp will be held (a classroom, outdoors,
at church, or some other place in the community), others place the letters of the
alphabet, drawings, and other materials to be used, as well as the agenda for the
session on the surrounding walls; on the other hand, some make sure that the
books and other logistical and reading materials are properly organized in their
assigned spaces. The children begin to arrive, some accompanied by their mothers,
others by their siblings, and many others arrive on their own; the facilitators
welcome them warmly; they ask them to take their seats and inform them that the
reading camp is about to begin; meanwhile, the participants interact with each
other, some caregivers and facilitators talk to each other while the children are
playing.
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The reading camp session begins with a two-to-three-minute
prayer led by one of the facilitators, at which time all participants
stand up and bow their faces. After this, the first activity on the
agenda is singing where, supported by their own voices, through a
speaker or a tape recorder, one of the facilitators leads the
children to sing along to songs such as, for example, I am a cup or
Juan the Duckling, in which, in addition to involving the children in
the singing, those present are encouraged to participate with
choreography, which helps to indicate that the reading camp has
begun, and to motivate participation in the next activities of the
day. After this, activity time begins, in which children engage in
either outdoor play or in games that reinforce the teachings that
will be taught that day. For example, with The Store game,
facilitators assign a letter to an imaginary market, and ask the
children to think of words that begin with the established letter, so
that they not only have to say it out loud, but also write it down.
Another important game is the use of puzzles, in which children
must work in groups in order to put together words or pictures
linked to the lessons in the story to be read that day. In contrast to
the Make andTake time, these materials stay in the reading camp. 

Next, the facilitators initiate the next item on the agenda: story
time. From a collection of books and the voluntary action manual
available at the reading camp, the facilitating team selects a text
to be read aloud to the children. Some of the stories used are The
Little Red Hen, The Raven and the Jar, The Lion and the Mouse,
The Donkey and the Wolf, or The Pigeon and the Ant. As the
facilitator reads, the children listen in a seated position and
answer follow-up questions to verify that they understand the
story and its moral. The facilitators respectfully correct the pupils
when they have to. The activity of Make and Take continues,
which involves the boys and girls creating or building manual
work, whether they are figures or drawings related to the
teachings of that day that stimulate basic literacy skills, and that
can be carried out at home to practice reading in this space. 
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Finally, the boys and girls write in a personal diary about what they liked or did not
like during the session, and in the case of those who have not yet learned to write,
they are accompanied by one of the facilitators to write their name or any idea they
had. After writing in the diary, the children take this document home, and with this
activity, the session ends. This is followed by a closing prayer for the day, after
which the facilitators inform the children and caregivers that they are free to go. 

The team of facilitators contributes with resources such as the purchase of didactic
materials, their own time to make cards and build games, or to distribute in
advance the responsibilities of what each person will bring for the development of
the camp. On some occasions, they organize the provision of snacks for the
children at the end of the session, which may consist of juice and a sandwich, a
cookie, or a hamburger. Some children stay longer, sharing through play and
conversation, while their caregivers wait for them. There are other caregivers who,
due to their domestic responsibilities, have to leave immediately. Because the book
bank is free to use in the reading camp space, some children are left to explore
these materials, and others spend a couple of minutes reading. However, since the
reading material is limited and there have been previous experiences where these
books and stories are lost or damaged, the children are unable to take these
materials home. As the participants leave the site, the team of facilitators puts
away the materials used, rearranges the chairs, and cleans up the trash and dirt left
as a result of the session. Once everything is ready, the facilitators leave the site,
locking the reading camp facilities. 
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1 2 3

One of the main
variations to the above
occurs in some of the
reading camps led by
school personnel;
while the previous
experience generally
takes place outside
school hours, there
are some communities
that include reading
camps within the
school day.

Unlike most of the
communities in which
reading camps are
held in the school
facilities, three cases
were identified in
which a space
belonging to the
community (such as
the community center,
church, or a soccer
field) is used, which
offers greater freedom
for participants to
choose the schedule
that best suits their
needs without
depending on the
availability of school
facilities and
educational staff.

While most of the
communities are still in
the process of
consolidating the
reading camps, two of
them have a team of
young people whose
empowerment of the
UL model has allowed
them not only to finish
the cycle of lessons
with several groups of
children, but also to
expand their
leadership beyond the
project, becoming
community leadership
referents.

Main variations
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III. DESCRIPTION OF CASES

Integrated Program Center, East-South (PICOS)
Community 1 – Urban-fragile
Community context 
The first community belongs to the urban-fragile zone of one of the municipalities
located in the eastern part of the country. Despite the fact that this region is
characterized by the generation of income thanks to its coffee activities, there are
also places within the municipality, such as the community studied, where poverty
and vulnerability predominate. 

There are children whose parents experience extreme poverty [...] This
school has been characterized by one thing, which is a strong influence,
migration, due to the poverty here, and in the place where we work
(Interview with Informant, Director, Community 1, May 07, 2022). 
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To be a volunteer in this context, where life is very difficult, where if you
don't work... there are definitely no crops or anything else here (Interview
with Informant, Local World Vision, Community 1, May 25, 2022).



So far, when I go to the classroom, I see that they are weak, completely
weak, so they lost a little bit of motivation, I think these children are ideal to
be integrated in these camps (Focus Group, Teachers, Community 1, May 7,
2022).

We carried out an enrollment survey, and in our school, 110 students were
no longer identified as being part of the system (Focus Group, Teachers,
Community 1, May 7, 2022).

Because enrollment has dropped significantly, because there are children
who left, who are, who went to the United States or went to other countries
(Focus Group, Teachers, Community 1, May 7, 2022).

The local school and its children experienced the repercussions that the Covid-19
pandemic had on the country's entire education system. According to teachers, the
closure of the schools was especially detrimental to the work invested with children
in the first cycle, which is manifested in the deficiencies in reading comprehension
of students in the upper grades. In addition to this, there were more vulnerable
groups who, due to various limitations, were unable to continue in school.

Remember that we had a pandemic for three years, the children had to stay
at home, lagging behind, they still need not only the proper learning of
reading, vocabulary, but also how to learn to relate with each other, given all
the time they were at home (Focus Group, Teachers, Community 1, May 07,
2022).

Many children have problems, most of them with Spanish, because they
have been at home, those who have made progress, it is because we the
parents are there for them, and not all parents are the same, there are many
parents who work, they do not have time to be with them (Focus Group,
Caregivers, Community 1, May 7, 2022).
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For the teaching staff, an issue that has contributed to the decline in enrollment in
this community is out-migration.



General description 

In Community 1, the UL project began in September 2021. In May 2022, when the
second phase of data collection took place, the team of facilitators had been
implementing the reading camps for 8 months, a period in which 14 sessions were
held with the children. These are held in a local school, which during 2021 kept its
doors closed due to the Covid-19 pandemic, a situation that was used by the
community to use the facilities as a space to carry out the reading camp activities.
The sessions are held on the school's soccer field, and since it has a roof, it
protects the children from the rain and the sun. 

One of the main differences between the first and second phase of data collection
is that the team of reading camp facilitators increased from 2 members in 2021 to 5
in 2022, showing an increase in the team in charge of the activities; however, at the
same time, difficulties arose in maintaining it, since some of the mothers who were
willing to collaborate when the camp began ,were unable to continue due to lack of
time or a change in their willingness to collaborate in the reading camp activities.
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The rest of the mothers who were accompanying me originally had left me
alone, so I could not impart the camp activities by myself, so I looked for
[facilitator 1] and [facilitator 2], because they have always collaborated with
us in everything, and they did not say no, so now they belong to our reading
camp (Focus Group, Reading Camp Facilitators, Community, May 7, 2022).

In terms of children's attendance, the total number of participants increased from 8
in 2021 to a total of 17 in 2022, with an increase in the participation of girls (7/9).
Many of the children observed during the first phase of the research study are still
part of the reading camp in 2022, including a child with learning difficulties.



Phase I Phase II

Table 1. Reading camp observation community 1
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Observation Start Time

Number of Reading Camp Facilitators in Session

Cantidad de niñas y niños 

Cantidad de niñas y niños fuera del sistema escolar (si el facilitador sabe el dato)

Cantidad de niñas y niños fuera con discapacidad (si el facilitador sabe el dato)

End time
10:00 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

11:35 am.

2 0

2

0

0

6

0

1

2

8

0

1

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in the Session

Number of children

Number of out-of-school children (if known to the facilitator)
 

Number of children with disabilities (if known to the facilitator)

09:35 11:3210:05 11:20

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

5 0

9

1

0

8

1

1

5

17

2

1

Training and socialization process 

Regarding the training process, the sessions where the five components of the UL
model were taught to the reading camp facilitators, occurred in June and July 2021.
However, due to the subsequent withdrawal of the mothers who were intended to
support the facilitation of the sessions, currently, the team of facilitators has only
one trained person, who coordinates all of the activities while guiding and receiving
support from the rest of her colleagues. 

Well, the truth is that [name #1] did not receive training, but I explained to
her a little bit of what I know, and since she came here and observed the
camps, because her children also belong to the camp, then she already
understood this. (name #2), Yes, because we at Vision are closer to them
[...] (name #2): Last week, approximately 15 days. It was a bit of a refresher
(Focus Group, Reading Camp Facilitators, Community 1, May 7, 2022).

Although there has not been a day of socialization of the UL project with members
of the community beyond those directly involved in the reading camps, the work of
the facilitator who coordinates the activities stands out, who, despite not having
the support of a team of colleagues at the time, through house-to-house visits, has
made an effort to inform the parents of the community about the opportunity for
their children to become involved in the project.

The volunteer [name], since she was the only one there at the time, went
house to house because we were not attending, so she went house to
house visiting different parents, telling them about community projects
(Focus Group, Teachers, Community 1, May 7, 2022).



Synthesis of the RC session

While observing the implementation of the reading camp, it was observed that,
prior to the beginning of the session, the facilitators prepare the place with the
different logistical materials needed to carry out the activities. The court where the
session takes place is decorated with materials to celebrate Mother's Day, which
had been done a few days before. During the session, the participants sing songs,
read, and dramatize stories, play outdoors, and write in their personal diary; all of
this is complemented with a microphone, a speaker, and special costumes to liven
up the day. The activities are carried out over a period of approximately two hours,
after which the participants are given a snack and the materials used are collected
and put away.  

Participants involved 

Unlike the first session of the reading camp held in 2021, where the team of
facilitators consisted of two mothers, in 2022 the team of facilitators included
mothers, members of the church, neighborhood board, Parents' Association, the
principal and different teachers from the school where the project activities are
carried out. Regarding the involvement of the children, some of them stated that
they would return to the camp, showing satisfaction with the activities carried out.
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Gender Equality and Social Inclusion

In relation to the gender and social inclusion dimension, in terms of parity, the team
of facilitators continues to be predominantly female. The general response of the
participants to this phenomenon is that fathers usually play the role of providers in
the home, which prevents them from being directly involved in their children's
educational activities, a responsibility traditionally assumed by mothers. This
situation is not an impediment for the facilitators to promote principles of equality
between boys and girls within the dynamics of the sessions. As the model gradually
passes into the hands of the school, it is important to point out that the teaching
team that will be involved as facilitators includes men.  

Figure 2. Stakeholder Mapping in Community 1
FOSDEH | october 30, 2022

And we have also taught them about gender equality, that both girls and the
boys have the right to participate; just because she is a girl does not mean
that she will remain silent in front of the boy, participation must be equal
between boys and girls. (Focus Group, Reading Camp Facilitators,
Community 1, May 7, 2022).
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Regarding the vulnerabilities experienced by children in this area, participants
stated in both the first and second phases of the research study that one of the
main types of vulnerability among children in the community is the lack of access to
connectivity and internet. This could be a relevant issue since the implementation
of reading camps could contribute to compensating for the technological gaps that
are affecting some children at school.

Now, the teacher, the male, the male teacher is involved with them, we are
evenly matched, why? Because the principal or director (woman) is also
there, putting some pressure, so everyone gets involved, but in terms of
volunteer work we have low participation of men, but very good
participation of women. (Interview with Informant, Local World Vision,
Community 1, May 07, 2022).

Community 2 - Rural

Community context
 
Community 2 is characterized not only by belonging to a rural area, but also by a
generalized context of poverty that has repercussions in different aspects of the
lives of its residents, one of them the impossibility of satisfying basic needs, such
as food. 
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These are poor villages, and you know, it is necessary to give them food
every time they come to the camps... [community] some say that they have
money, but in [community] we are poor and the children need food (Focus
Group, Caregivers, Community 2, May 6, 2022).

In this scenario, keeping children in school represents a serious challenge for some
caregivers because, although education in the country is free, many of them do not
have the minimum resources to cover the costs of transportation, food, or didactic
materials required for their children to attend and learn the contents corresponding
to their educational level. This situation was aggravated in the context of the
Covid-19 pandemic between 2020 and 2022, where many of the children whose
households did not have the technology or money to pay for internet services,
ended up dropping out from the school system.



An additional problem derived from the community context of poverty, which has
affected not only the permanence of children in the formal education system, but
also their continuity in the reading camps themselves, is the prevalence of
emigration. According to some testimonies, this situation manifests itself in at least
two ways: first, it is the children themselves who leave the community; second, it is
their caregivers who leave their children under the care of the closest relative. In
the latter case, without the support of their caregivers, the children usually lose
motivation to continue attending the reading camp sessions.
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That's why they even closed the schools, so the mothers don't send their
children. (Focus Group, Parents' Association, Community 2, September 16,
2021).

In the case of many children who did not enroll, the parents did not enroll
them because they thought that we were still under a virtual format or via
WhatsApp. (Interview with Informant, Teacher, Community 2, May 6, 2022).

Some children are new, because some, as I was saying before, have gone to
the United States or to another community, so some of the children we have
are new. (Focus Group, Reading Camp Facilitators, Community 2, May 6,
2022)

I think that because of the opportunity given by government, with the law
that I think they have or had, I don't know, that they could cross with
children of a certain age [...] well, I think that makes it a little easier to reach
the United States and then they take advantage of those opportunities, to
look for, or believing that they will find a better life there. (Interview with
Informant, Director, Community 2, September 23, 2021)

(Parents) emigrate, the children are left alone with their grandparents and
what happens is that when these children are left alone, they lose interest,
they don't want to continue studying, or anything else. And who is going to
force them to study? Nobody, so they are stuck at that point (Focus Group,
Teachers, Community 2, May 6, 2022).



General description 

In this context, the UL project has been implemented by this community since
September 2021, which means that, during the data collection period of the second
phase, the reading camps had been running for 8 months. During this time, the
team of volunteers had conducted 14 reading camp sessions, i.e., 13 more sessions
than the first phase of data collection. While during the first phase of the research
study the sessions were held in the facilities of a corn dryer loaned by the
community's rural savings bank, during the second phase the activities had been
moved to one of the local churches. When asked about this change in physical
space, the facilitators pointed out that the reading camp does not have a single
location, but takes place in different community spaces, including the community
center or outdoors around a well. 
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Yes, and sometimes we impart it (reading camp) in the community center,
sometimes we don't have it in one single place, so they ask "Where is the
camp going to be? They always ask; we even recently had it over there by a
well that is kind of far away and it was nice, it is like a property of the water
board. (Interview with Informant, Faith Leader, Community 2, May 06, 2022)

These community spaces have a number of features that can be used by
participants according to their needs. While in the church and at the well the
reading camp activities can be conducted outdoors, the corn dryer and the
community center provide a roof to protect the children from the rain and the sun.
On the other hand, while the church and the community center have facilities for
personal hygiene care (e.g., toilets and drinking water), the well and the corn dryer
lack these facilities.  

During the first phase, the team of facilitators of the reading camp consisted of 4
women from the community, a number that increased to 6 during the second visit.
Although at that time the facilitators in charge wanted to hold monthly sessions, the
number of sessions held at the time of the second phase (14) implies that the
frequency with which they met during the time elapsed was approximately 1
session every month and a half. A characteristic of the group of facilitators in this
community is that, as part of their process of adaptation to the community context,
they have tried to motivate the attendance of children by sharing a snack with them
during the sessions held. In this sense, they have also included playful activities,
such as a piñata and bringing new games to the sessions. 



As for the girls and boys, the number of participants increased from 15 in the first
phase to 22 in the second stage of data collection. Of the new members, almost all
were boys (6/7). Also noteworthy was the involvement of a child with motor
disabilities, who, despite using a wheelchair, did not show significant differences
with the rest of the children in terms of enthusiasm and participation during
reading, singing, and interaction.

43

Phase I Phase II

Table 2. Reading Camp Observation Community 2

Observation Start Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)
 

Number of children with disabilities (if known to the facilitator)
 

End time
09:00 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

11:45 am.

4 0

11

-

-

4

-

-

4

15

-

-

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)

09:05 11:1009:40 11:55

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

6 0

12

0

0

10

0

1

6

22

0

1



Training and socialization process 

The training process in this community took place in August 2021. During the first
stage of data collection, the facilitators reported having received three instructional
brochures, as well as having learned about the number of sessions to be held for
each reading camp (21), the different activities that make up a session, including
reading stories, singing songs, and learning the alphabet, as well as some didactic
strategies to promote a playful environment to stimulate children's learning.

The socialization process with the community to participate in the reading camp
activities was carried out in two ways. One with the school, where local teachers
invited the parents of their students to the UL project training meetings. Another
process was done by inviting community members on the day of the session.
According to some testimonies, despite the fact that both community organizations
and educational authorities and personnel are aware of the activities carried out
within the framework of the UL model, there are still community members whose
children could benefit from the reading camp activities, but who are unaware of the
project due to the lack of socialization beyond the participants currently involved.  

Synthesis of the RC session

Before the session begins, the team of facilitators talks with the caregivers and
calls the names of the children from a list to confirm their attendance. The reading
camp facilitators organize the logistical materials to be used during the session.
During the session, participants perform singing activities, read a story aloud where
the facilitators ask leading questions to monitor reading comprehension and build
learning; in addition to this, boys and girls play ball together, then proceed to make
a craft and write in a diary. At the end of the session, facilitators and children
collaborate in picking up and organizing the materials used, talk about the process
and are happy with the development of the session. On average, the camp in this
community lasts approximately two hours. 
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Participants involved

Regarding the stakeholders involved in the implementation of the reading camp, on
the part of the community sector, we identified the children themselves, the
mothers who give their consent for their children to attend, the Rural Savings Bank,
and the neighborhood board, responsible for providing the facilities for the reading
camp, the WVH program technician, who serves as liaison to communicate the
needs and plan the activities carried out jointly between the community and WVH,
and the camp facilitators in charge of the organizing, convening, and implementing
the activities. It should be emphasized that the facilitators are mothers or
volunteers who decided to collaborate as a result of the invitation made by the
local school. On the other hand, from the educational sector, the work of the local
school in inviting parents and children to participate in the reading camp has been
fundamental. In this sense, several participants testify to the collaboration provided
by one of the local teachers, who has provided logistical support, such as the
donation of a piñata.
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Figure 3. Stakeholder Mapping in Community 2
FOSDEH | october 30, 2022



Gender Equality and Social Inclusion

With respect to the GESI dimension, first of all, the community
leadership to implement a project like the UL, has been taken
on by the mothers, caregivers, and teachers of the
community. In second place, the participation of girls during
the sessions stands out; while boys show greater difficulties
both in following the facilitators' instructions and in paying
attention during the lessons. In third place, one of the reasons
given by the participants to explain these gender differences
in participation and performance in the reading camps, is the
persistence of traditional gender roles, according to which
men must dedicate their time to field work, which prevents
them from getting involved in the educational tasks of their
children, while mothers are more involved in their direct care.
Likewise, the team explains the greater participation and
involvement of girls compared to boys, citing naturalized
behavioral differences, where girls are more willing to
participate in academic activities, while boys are not. On the
other hand, there are repeated testimonies, mainly from
teachers, stating that there are a large number of vulnerable
children in the community, ranging from learning difficulties to
physical disabilities. 
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Community 3 - Rural

Community context

Community 3 is a rural area located in one of the municipalities near the country's
capital. According to its residents, no cases of Covid-19 infection have been
reported in this area, a situation they attribute to the community's remote location
in relation to the municipality to which it belongs. Like many rural areas in the
country, some of its main challenges are the prevalence of poverty and the high
degree of vulnerability to climatic phenomena such as rains and droughts. 

The only option for children in the community to access formal education is a multi-
grade school. However, as a result of the Covid-19 pandemic in the country's
education system, students in the upper grades do not have basic literacy skills; a
habit that could not be sustained with virtual education. 
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Well, the lack of employment during this time has been part of the
vulnerability, because that means that children do not have the educational
materials they need (Focus Group, Teachers, Community 3, May 21, 2022).
(Focus Group, Community 3, May 21, 2022)

Well, with droughts, yes (there are consequences), a little yes, water is a
fundamental resource (Focus Group, Teachers, Community 3, May 21,
2022).

In terms of writing, you realize that the delay is, throughout the country,
great [...] I think it is more because of the lag, because remember that
during that period they were only writing, doing their homework at home,
but not doing a reading practice as it is being done now, right? (Focus
Group, Teachers, Community 3, May 21, 2022).

General description 

Despite the educational context, this reading camp stands out for the commitment
of its facilitating team, which began implementing the UL project in July 2021. Of
the communities that are part of the study sample, this is the second one that has
managed to complete the 21 sessions of the reading camp with a group of boys
and girls, which implies the completion of 18 sessions after the first visit of the
research team to the community, when only 3 sessions had been carried out. 



The activities take place every fifteen days. The activities take place in a
community soccer field that belongs to the local board, where participants can
interact outdoors. This space has the advantage of being a place recognized by the
community as its own, as well as being located near the school. Since the place
does not have restrooms available, the participants of the session can use the
school facilities. On the other hand, since there are no trees or a roof over the site,
the children are exposed to the weather, be it rain or sunlight. 

Compared to the first phase, where 10 reading camp facilitators were recorded, a
substantial decrease was observed in the second survey, where only 4 facilitators
were identified. This change could be explained by the fact that, at the time of data
collection, the reading camp had already held its 21 sessions and, therefore, the
facilitators had previously prepared the agenda for the day. This situation allowed
some facilitators to be absent on this day to fulfill their usual work responsibilities.
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No, there was a male coordinator, but... He is the coordinator, but he is
working right now, because he is our coordinator (Focus Group, Reading
Camp Facilitators, Community 3, May 21, 2022).

The number of children increased slightly in the second collection phase, where a
total of 25 children attended, a higher number than the 22 identified in the first
phase. While the first phase had recorded the attendance of one child outside the
school system, no records were obtained in the second phase. In contrast, unlike
the first phase where there was no attendance of children with disabilities, in the
second phase two were identified, 1 boy and 1 girl.

Phase I Phase II

Table 3. Reading Camp Observation Community 3

Observation Start Time

Number of Reading Camp Facilitators in Session
 

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)

End time
09:07 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

11:10 am.

7 3

10

 

 

12

1

 

10

22

1

0

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in Session
 

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)
 

09:00 am. N/A09:30 am. N/A

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

4 0

10

0

1

15

0

1

4

25

0

2



Training and socialization process

The training process for community members was carried out in July 2021. The
team of facilitators of the reading camp indicated that during this training they
learned how to teach the alphabet to the children, strategies to express themselves
better and to relate to games and learning. The process of inviting the children was
carried out through house-to-house visits, where the facilitator team requested the
consent of their caregivers so that their children could attend the reading camp
activities, as well as through the teacher and the local school. 

Reading Camp Session Summary 

When the reading camp sessions are held, the facilitators are in charge of setting
up the soccer field beforehand, which involves placing the didactic materials,
books, and stories to read, welcoming the children, and coordinating among
themselves for the development of the session. During the course of the session,
the children sing, listen to the facilitator read a story, play with each other, carry
out a manual activity and write in their diary. After the activities are finished, the
team of young volunteers begins to dismantle the cardboards, the blackboard used
and to store the books displayed on shelves. The camp lasts about two hours. 

Participants involved 

Among the participants involved from the community sector, it was observed that
the team of camp facilitators is made up of a diversity of stakeholders who are
differentiated not only by their roles as members of the neighborhood board,
parents, or faith leaders, but also by the age differences in the team, since there is
a large group of young people whose enthusiasm, energy, and motivation
complement the experience, discipline and commitment of the older members of
the team. Of the participants, the work of the members of the neighborhood board
stands out, inasmuch as they are not only involved in facilitating the sessions, but
also guarantee the use of the soccer field every Saturday for the reading camp. On
the other hand, from the educational sector, the involvement of the principal-
teacher of the multigrade school has been fundamental, not only because she
coordinates and monitors the performance of the reading camp, but also because
she offers the group of facilitators her moral support, knowledge, and the school's
facilities. In addition, the parents’ association is also involved, since some of its
members participate as facilitators of the sessions.
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Figure 4. Stakeholder mapping in Community 3
FOSDEH | october 30, 2022
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Gender Equality and Social Inclusion

Regarding the GESI dimension, the team of facilitators perceives that boys and girls
participate equally in the reading camp activities. It was also observed that women
represent the highest percentage of those involved in the facilitation of the reading
camps, however, on a smaller scale, there is also male participation through the
youth group, who are involved in some of the session activities. It was also
identified that, due to the domestic demands that mothers usually have to take on,
some of them cannot accompany the children attending the reading camp in
person. When this happens, the children must be accompanied by their older
brothers or sisters. Finally, it was identified that the reading camp focuses on
participation of the children enrolled in the school.



Community 4 – Urban-fragile

Community context

Community 4 is located in a neighborhood within the country's capital. Its territory
is characterized both by its vulnerability and by manifestations of violence as a
consequence of territorial fights between local gangs. For this reason, the area is
classified by WVH as urban-fragile. In terms of economic conditions, there are
problems of unemployment in the neighborhood, while the informal economy is
predominant. 
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Perhaps what they may have is economic problems, because in the area we
have students who face that issue, for the most part, perhaps their parents
are unemployed, some do not have a steady job (Focus Group, Teachers,
Community 4, May 31, 2022).

Because at least here in the urban area people are busy, if they don't have a
formal job, people are looking for something to do because they have to
bring home the bread, so to speak (Interview with Informant, Local World
Vision, Community 4, August 27, 2021).

Although violence-related cases do not occur frequently, participants must take
certain measures to ensure the children's safety. Among these is the choice of the
community center, which is located in a strategic point of the neighborhood that
could be called "neutral", since people from territories controlled by different
criminal groups can arrive under minimal risk. However, if episodes of violence
occur, the camp activities are immediately suspended.

In the community there have been some cases, just isolated, sporadic, but
there have been some, I hope in the Lord that they do not keep happening
(Interview with Informant, Faith Leader, Community 4, May 27, 2022).

But with the security of the border, since the children do not have to go so
far from the community, then there is no problem because it is close by, at
least no one has told us that there is any problem with security (Interview
with Informant, Local World Vision, Community 4, May 27, 2022).
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It’s just that sometimes a little more space is created, let's say, if the area
becomes a little conflictive, then we have to stop the exercises a little, yes,
stop the activities a little, but so far, we have been... We have been moving
on in the best way possible. (Interview with Informant, Regional World
Vision, Community 4, May 27, 2022).

Like the rest of the schools in the country, the local school kept its facilities closed
between 2020-2022 due to the Covid-19 pandemic; a situation with dire
consequences for the acquisition of minimum literacy skills among students.
Additionally, to the extent that not all children enjoy the financial conditions to
afford the technology and internet services required for virtual education, the
educational gaps have deepened. 

Of course, as the teacher said, this helps us to reinforce content, especially
with those children who really worry us, who did not achieve the
competencies throughout the year (Focus Group, Teachers, Community 4,
May 31, 2022). (Focus Group, Teachers, Community 4, May 31, 2022).

The children did not have the financial or technological resources to be able
to connect to their classes, so we worked through guides, WhatsApp,
messages, and guides that were delivered to them personally (Focus Group,
Teachers, Community 4, May 31, 2022).

General description 

Under these conditions, the UL project was implemented starting in 2021, but it was
not until April 2022 that it was possible to consolidate the team of facilitators.
Reading camp sessions began to be held on a regular basis. At the time of the
second stage of data collection, 14 reading camp sessions had been held; this is
thanks to the fact that participants meet to carry out the session activities twice a
week. The meeting place, as previously mentioned, is a community center used for
different purposes, which has been equipped with classrooms, drinking water, a
kitchen, an indoor soccer field, and a gymnasium. One of the main challenges that
this community has had to face is the replacement of the first facilitators who were
trained for the UL model. While in 2021 there were 7, in 2022 there were only 3.
During this time, the reading camp underwent a transition in which the
responsibility for the sessions was transferred from the school teachers to a group
of young people belonging to the church.



Regarding the number of children, an increase in their participation was identified in
comparison with the first phase of the research study; unlike at that time when 7
participants were registered, in the most recent observation this number had risen
to 20. Among these new children, we identified a new girl with pronunciation
difficulties who, according to the interviews, has shown significant improvements
as a result of her participation in the reading camp. 

Phase I Phase II

Table 4. Observation of reading camp Community 4
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And well, last year we had a different group of volunteers than the one we
have now, and well, this is because some of them have found work, [...]
obviously if you have a volunteer, and the volunteer finds a formal job... the
volunteer will support you when he/she has time (Interview with Informant,
Local World Vision, Community 4, May 27, 2022).

Because as far as I know, teachers were in charge, but now it’s us, the
volunteers on behalf of the church (Focus Group, Reading Camp Facilitators,
Community 4, May 27, 2022).

Observation Start Time

Number of Reading Camp Facilitators in Session
 

Cantidad de niñas y niños 

Number of children

Number of out-of-school children (if known to the facilitator)
 

End time
09:50 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

11:19 am.

6 1

7

 

 

6

 

 

7

13

 

 

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in Session
 

Number of children
 

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)

01:40 pm. 03:15 pm.02:05 pm 3:00 pm.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

2 1

11

0

1

9

0

0

3

20

0

1

Training and socialization process

The training process, which had taken place in April 2021, had to be repeated in
2022 with two of the current three reading camp facilitators. During their training,
they were instructed on all the stages of the camp session, as well as with some
methodological strategies to be able to implement it. The trained facilitators have
transferred the knowledge learned to the third volunteer, who through their support
during the sessions has gradually become familiar with the UL model.



Regarding the process of socialization of the project with community members, the
reading camp has received the support of the school to convene and share the
objectives of the UL project with caregivers and students.
 
Synthesis of the RC session

Before starting the session, the reading camp facilitators organize the room,
arrange the tables and chairs, so that the children are distributed throughout the
classroom. In addition, they distribute masks to the children who do not have
biosafety equipment. Next, they proceeded to do the free time activity, and then
went on to singing time; then one of the facilitators read them a story about the
Little Red Hen. Afterwards, they carried out an activity in which they had to guess
the letters of the alphabet and another one that involved painting. When the
session ends, the facilitators tidy up the room and approach the children while the
parents arrive to pick them up. The session lasts about an hour and a half. 

Participants involved 

Those involved in the implementation of the reading camp are the young members
of the local church, who as a result of their involvement in the project have been
integrated into the network of volunteers that World Vision Honduras works with in
the community. This team of young people is led by a community leader who
belongs to the church and the community's kindergarten teaching team. The team
of facilitators is in charge of inviting participants to the session, as well as
organizing and planning the activities on the agenda. During the sessions, they take
care of any needs the children may have and adapt the lessons and methodologies
of the UL model according to the needs of the participants. The support of the
school's teachers is key to convene caregivers and enrolled children, as well as to
give legitimacy to the UL project in front of its student community.
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In the training they basically provided us with all the stages of the camp,
from the agenda to the diary. And they gave us a way to implement it
ourselves with it (Focus Group, Reading Camp Facilitators, Community 4,
May 27, 2022).



Figure 5. Stakeholder mapping in Community 4
FOSDEH | october 30, 2022
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Gender Equality and Social Inclusion

Regarding the GESI dimension, it is notable that the team of facilitators is made up
not only by three young university students, but also by a young man. One of the
characteristics of those teams of reading camp facilitators where the participation
of men is identified, as in this case, is the youth of the team. This condition implies
the need for greater involvement of youth in the development processes as a
strategy to break with traditional gender roles more deeply rooted in the adult
generations. 

Regarding the attendance of boys and girls in the reading camp, an equal
distribution in their participation is identified; however, when addressing their
behavior within the sessions, it is identified that girls usually show a greater
willingness to follow instructions and take interest in the lessons of the activities,
while the boys are perceived as more absent-minded and hyperactive.

Most of all, the girls are more dedicated, the boys often just want to play
(Focus Group, Reading Camp Facilitators, Community 4, May 27).



Community context 

Community 5 is part of a group of rural communities in the northern part of the
country. This region is characterized not only by its agricultural activity, but also by
the climate vulnerability to which it is exposed. Poverty within the community is
widespread, and many children suffer its direct consequences, both because
limited resources prevent them from continuing in their educational process, and
because from a very early age they are encouraged to join their family's agricultural
activities, i.e. child labor.

Among the most vulnerable children, the participants interviewed pointed out those
whose caregivers are unemployed, as well as some children who manifest specific
learning or pronunciation difficulties. All of them were selected from the school for
manifesting difficulties in their literacy skills.
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North-West Integrated Program (PINO)
Community 5 – Rural

Yes, (with hurricanes Eta and Iota) we suffered with the lack of basic grains;
almost 60%, 70% of the population dedicated to agriculture, corn and beans,
were affected. Many lost their crops, that was what happened (Interview
with Community Member Informant, Community 5, September 3, 2021).

Look here, in this community the most common problems are financial
problems, because people are very poor, sometimes they come with a little
notebook, they don't have a uniform and they often drop out of school.
(Focus Group, Teachers, Community 5, May 09, 2022).
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There are entire families that only complete third grade, they are only
interested in the child knowing how to read and write and from there: "I
need the child to go to work, I need the child...". Several children say: "No
teacher, I couldn't come today because I had to go help my father in the
cornfield to sow the __, it's not that today I had to go herd the cows", and
they are not their cows, they are other people's cows, it’s a sad situation
(Focus Group, Teachers, Community 5, May 9, 2022).

These conditions were aggravated in the context of the Covid-19 pandemic, as
many children were excluded from the educational system due to the inability of
their caregivers to cover the costs related to internet services and devices to keep
receiving their classes virtually.

Many of the children from my neighborhood are not attending school
because their mothers don’t enroll them, and they are already grownups.
They don't attend reading camps (Interview with Informants, Caregivers,
Community 5, May 9, 2022).

There are children that were in the reading camp last year, but this year
they could not go to school, because the parents could not put enroll them
in school (Focus Group, Reading Camp Facilitators, May 09, 2022).

General description 

The reading camps began in Community 5 in September 2021. During this time, the
community completed the cycle of 21 sessions with a group of boys and girls, who
were given a backpack and a T-shirt as recognition at the closing ceremony.

At the time of data collection for the second phase, the community was conducting
the seventh session with the second generation of children. One of the main
differences between the first and second phase is that while in 2021 the activities
took place in an auditorium of the school that had no walls, in 2022 the session
took place inside a classroom. On the one hand, this strategy allows the
participants to carry out the reading camp activities in a furnished venue; on the
other hand, there is a risk that some of the children may not be able to distinguish
between the reading camp and a normal school day.
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Regarding the facilitating team, there was a recent reduction in the number of
collaborators, since while in the first phase it consisted of 8 women and 1 man, in
the second phase there were 4 female teachers. Regarding the participation of
children, in the first phase the participation of 10 children outside the school system
was detected (out of the 18 registered), in the second phase no such vulnerability
was registered among the 14 participants.

Phase I Phase II

Table 5. Reading Camp Observation Community 5

Observation Start Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)
 

End time
09:35 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

10:40 am.

8 1

11

5

0

7

5

0

9

18

10

0

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)

09:20  am. 10:48 am.9:30am. 10:40 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

4 0

8

0

1

6

0

0

0

14

0

1

Training and socialization process

Training for reading camp facilitators in this community dates back to August, 2021.
On the other hand, during the second phase of data collection, it was identified that
some of the facilitators who had joined recently were being trained. Although this
process laid the groundwork for the organization of the community members who
would be involved in the main activities of the reading camp, no similar socialization
days were identified for the caregivers who consent to the participation of their
children in the sessions. Due to the increasing involvement of the local school in
conducting the reading camps, the director and teachers were also trained in the
UL model during 2022.

Synthesis of the RC session 

Children are received at the meeting place by one of the facilitators. Unlike the first
phase, where the session activities were carried out exclusively by members of the
community, in the second stage of the research study it was identified that some
teachers from the school had joined the facilitating team. In this sense, and given
that the school provides the facilities, the reading camp is held in a classroom,
where the agenda for the session is displayed, as well as the logistical materials
that will be used (drawing, diary). 



At the beginning of the session, the facilitating team performs the singing activity
accompanied by the children's gesticulations, as well as the snake game. To do the
game activities, the children go out to the school playground. Upon returning to the
classroom, the participants worked on the diary and drawing activities. At the end
of the session, the facilitators make sure that the children turn in the materials
used, ask if they liked them, and agree on the day and time of the next meeting. On
average, the session lasts one hour and ten minutes.

Participants involved 

At the community level, the involvement of participants revolves fundamentally
around the consent given by caregivers to their respective sons and daughters to
attend the reading camp. Some members of the board of trustees are also
involved, such as the president of the board of trustees, who supports the camp
facilitators by providing assistance, convening and managing resources for the
community. Among other stakeholders involved in the development of UL activities
are the churches, which provide support in different ways, one of which is by
lending physical spaces.
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Well, my child helps me a lot at home to do several things, but when he goes
to school I feel more tied up because he helps me a lot, so between the two
of us we get ahead at home, but when he goes to school I am left alone with
the girl and she is still very young, she does not help me yet, but, for me, it’s
even better that he attends, because he is learning and, in the future that
will be useful for him (Focus Group, Caregivers, Community 5, May 9, 2022).



Figure 6. Stakeholder mapping in Community 5
FOSDEH | october 30, 2022
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The neighborhood board here, in this community, the president of the board
is a World Vision volunteer, so as I said, we work on two things, because he
is part of the board and he is also a volunteer, so he is very involved and
has been in the trainings (Interview with Informant, Local World Vision,
Community 5, May 9, 2022).

The churches, I see that they are committed, they have participated,
because perhaps, as I said, these are small communities, so if this volunteer
is a member of the board, a member of the church, a World Vision volunteer,
then all of this is done together. By lending their premises, authorizing the
use of facilities, because as I repeat, they are, let's say, for example, a
catechist, one of our volunteers, she is a catechist there, so she says: look,
at church we can get such and such a place, there is enough space there,
we can hold the camp, so like that (Interview with Informant, Local World
Vision, Community 5, May 9, 2022).

Regarding the involvement of the educational sector, it was noted that the schools
are supporting the reading camps through the teachers and the director; the
support they provide is by providing physical space, and facilitating materials,
among others.



Gender Equality and Social Inclusion

Regarding the GESI dimension, the preponderance of women among the team of
facilitators is something that stands out. According to the testimony of some
participants interviewed, gender inequality in the participation of those involved is
often attributed to traditional gender-based beliefs and attitudes, where the
assignment of work at home or in the fields is often one of the barriers that hinder
the participation of boys and girls in schools. At the same time, this assignment of
traditional roles tends to lead to greater female participation in educational
processes, while, if there is parental participation, it is usually in activities
complementary to the process (such as authorizing their participation or providing
resources) and not in the education and care of children. 

During the reading camp observation, the participation of a girl with learning and
language difficulties was identified. These types of difficulties are frequently
mentioned by the community, including problems when it comes to retaining
information, pronunciation, or general difficulties in reading and writing skills.
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In my case, as the director, they receive all the support, it’s on Wednesdays
from 9:00 to 11:00 and from 2:00 to 3:00 in the afternoon, there are five
grades, two first, two second, a third, we have five sections, so they have all
of our support (Interview with Key Informant, Director, Community 5, May 9,
2022).

Yes, there are girls who have a hard time spelling, since they are very
young. There are children who can't write their name, so, I would imagine
that we have to focus more on spelling, teach them more, because they are
a little bit slow (Focus Group, Reading Camp Facilitators, Community 5, May
9, 2022).

There is a girl in my group, today I was looking at her as if she was very
motivated, but she could not participate because she has language
problems, so it is a bit of a pity that the other children participate, the other
children participate well and she has more difficulty because of her
disability (Focus Group, Teachers, Community 5, May 9, 2022).





Community 6 – Rural
Community context

This community belongs to the rural area of one of the Departments in the northern
part of the country. Its residents generate income from small-scale agricultural
production; however, given that the land in the area is highly vulnerable to the
impact of climatic phenomena, the economic and food crises are latent. 

The impact of poverty in Community 6 can be seen through the limited resources
that families have to send their children to school and, consequently, the
dependence on external stakeholders to guarantee the basic needs of children in
the area.
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There are vulnerable people who are in deep need, because imagine, Eta
and Iota, it left people quite bad, I mean, in these places here, you can't
imagine, it left us without corn at that time, it left us without beans, it left
other people without yucca, without other plants that generate income for
their homes. But still, we have not been able to recover because of that.
(Focus Group, Caregivers, Community 6, May 10, 2022).

Look, in this community, the most common problems are financial problems,
because people are very poor, sometimes they come (to school) with a little
notebook, they don't have a uniform and they miss school often, they attend
one day, then they don't, they say they have issues because they lack food,
but now that the pandemic is over, we hope that government starts sending
a school lunch again. (Focus Group, Teachers, Community 6, May 22, 2022).

In addition to the challenges described above, the Covid-19 pandemic had
particular repercussions on the access and permanence of children during the time
that schools were closed; since, by transferring the education mode to a virtual
format, many children were either excluded from the school system or received a
limited education. 

There is a high level of attrition due to the pandemic. That situation has
given us a lot of work because we have to visit the families...I come to work
two days a week, with all the biosecurity measures in a house, I come to
work, and that is how we have made some progress, right. We have the
issue that cell phones and internet do not work, that does not work for us,
because there are parents who can’t buy their balance/top-up, they do not
have the device, that is, the phone, because they have the cheap ones, they
can’t connect and it becomes difficult (Focus Group, Teachers, Community
6, May 22, 2022).



General description 

In this community, the UL project was implemented initially in September 2021.
Over the course of the next 8 months, the team of facilitators had completed the
cycle of 21 sessions with one group of children. When the second data collection
phase occurred, the school was starting the first session with a second group of
children. An interesting point captured from the participants' testimony is the fact
that the number of sessions in this new cycle of activities had been reduced from
21 to 7.
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Yes, last time there were 21 (refers to the number of reading camp
sessions). Yes, 7, they were imparting them, well we have the idea that... at
the beginning they told us that since they are teaching classes (teachers),
then we should use one hour after the teacher is done. (Focus Group,
Reading Camp Facilitators, Community 6, May 10, 2022).

Another change that could be observed in both phases of data collection is that,
while in the first visit to the community the reading camp activities were held
outdoors, in a green area of the school, in the second visit the sessions were
moved to a classroom. The school has a space that not only has the logistical
conditions to gather the children (chairs, green area, materials) but also the human
capital of the teaching staff and the convening power of the director.



While it is true that the facilities at the school have limited access to drinking water,
the team of facilitators assures us that, during the time of the sessions, children
have a reserve of water to ensure hygienic and biosafety conditions among the
participants. The team in charge of the reading camp sessions during the second
collection phase consisted of three women, as opposed to the first phase when a
total of five (1 man, 4 women) had been participating. Compared to the rest of the
communities, the number of children attending this reading camp has remained
constant between the two phases of data collection (24 and 25, respectively).

Phase I Phase II

Table 6. Reading Camp Observation Community 6
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Observation Start Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)

Number of children with disabilities (if known to the facilitator)

End time
09:44 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

10:52 am.

4 1

14

1

 

9

0

1

5

23

1

0

Observation Start
Time

Observation end
time

Reading Camp
Start Time

Reading Camp
Finish Time

Number of Reading Camp Facilitators in Session

Number of children

Number of out-of-school children (if known to the facilitator)
 

Number of children with disabilities (if known to the facilitator)
 

09:50  am. 11:35 am.9:55 am. 11:22 am.

Women

Girls

Girls

Girls

Men

Boys

Boys

Boys

Total

Total

Total

Total

3 0

15

1

1

9

1

1

0

24

2

2

Training and socialization process 

Based on the testimonies shared by the participants, it was found that the training
sessions on the UL model with the team of facilitators of the reading camp were
held in August 2021. However, given that the local school has developed a more
active participation in the coordination of the activities, since then, there have been
no more training sessions of this type at the community level, but only with
directors and teachers from the education sector. In spite of these intense training
days, it was not identified in the testimony of the participants that there were
socialization days for the rest of the community in general, or for the caregivers in
particular, about the objectives of the
